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MR. KOJO MR. KOJO NNAMDI:
From WAMU at American
University in Washington, this is
Public Interest. I'm Kojo Nnamdi.

(Musical break.)

MR. KOJO NNAMDI: You may
have heard us say before that
the United States will need to
hire more than two million public
school teachers during the
course of the next eight years or
so. You should also know that
low pay and poor working
conditions often mean that half of
all teachers leave their profession within the first five years and that exacerbates the problem.

For many school districts across the country, especially those in urban areas, the teacher shortage is already
upon us. The problem is so severe in some districts that they're running multi-million dollar ad campaigns to
attract teachers and recruiting new prospects from as far away as Russia.

So how do we get qualified applicants into high-need schools? And how can we keep them there? Some
national programs are trying to find previously untapped sources for teachers. It may be that soldier who is
about to retire from the military, or the civil engineer who is ready to give back to her community after
decades in the private sector, or the bus driver who always wanted to be a teacher but never got the support
to follow through with his dream.

In this hour, our ongoing series with the Urban Institute continues with a look at nontraditional teacher
recruitment programs, and joining us in our Washington studio is Toni Clewell, principal research associate in
the Education Policy Center at the Urban Institute.

Toni Clewell, welcome.

TONI TONI CLEWELL: Thank you, Kojo.

MR. KOJO NNAMDI: And joining us by telephone is Judy Sutton, program advisor and coordinator for Old
Dominion University's Troops to Teachers Program at Quantico. Thank you for joining us, Judy Sutton.

JUDY JUDY SUTTON: Thank you.

MR. KOJO NNAMDI: And from the studios of Adventure Radio Group in Savannah, Georgia, is Evelyn Dandy,
director of the Pathways to Teaching Program, Armstrong Atlantic State University. Evelyn Dandy, welcome to
you.

EVELYN EVELYN DANDY: Thank you. It's good to be here.

MR. KOJO NNAMDI: Thank you for joining us. Toni Clewell, for some the phrase "teacher shortage" can be
vague, can be emotionally laden. What are the indicators that actually define a teacher shortage?

TONI CLEWELL: Well, when there are not enough teachers to teach the number of students in a school, we
have a teacher shortage, but there are also indicators that are, I would say, pre-indicators of this. Right now,
for example, we—there's a movement to reduce class size, so naturally we need more teachers to teach
students in a given school. If we're reducing the number of students in a class, you need more teachers and
you also need a lot more space. We're not—there are not enough teachers to go around when we reduce
class size. There are also a lot of teachers who are teaching what we call out-of-field. They're teaching
subjects that they're not prepared to teach and not certified in, and there are also teachers who are teaching
who are not certified at all.

And so these are what I would call pre-indicators of the upcoming teacher shortage. We mostly see these
indicators in poor, urban school districts.
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MR. KOJO NNAMDI: Are we also seeing a situation where some schools are not able to offer some of what
we consider core classes?

TONI CLEWELL: Ah, yes, yes. And some schools are sending students, for example, to other schools so that
they can get those courses.

MR. KOJO NNAMDI: What are the areas of the country that are hardest hit by the teacher shortage?

TONI CLEWELL: Um, as I said before it's the inner city, poor, urban inner-city schools, so it's the largest
urban districts. It's hard for them to recruit teachers. The working conditions are very poor, and they also
don't—they don't make up for it in salary for working in conditions, those difficult conditions, so it's hard.

MR. KOJO NNAMDI: What can we consider a high-needs school? If we're looking at a general teacher
shortage, how does one school distinguish itself as a high-needs school as opposed to another?

TONI CLEWELL: I would imagine that a school that is in an inner-city area would be considered a high-needs
school, a school where resources are low. Actually, when we talk about resources for inner-city schools,
sometimes I think studies have shown that inner-city, poor schools really receive similar resources across the
board as other schools; however, those resources and that funding are being used for a lot of other things
that middle-class schools might not need.

MR. KOJO NNAMDI: Judy Sutton, care to comment on this because there are rural schools also that can be
considered high need, are there not?

JUDY SUTTON: Absolutely. There are areas, both rural and urban, that do have those deficiencies. They are
definitely underserved and that is what the Troops to Teachers Program brings in to help those underserved
areas by giving stipends to military people that are going into a second career, both in subject area and also
for schools that are underserved such as Toni was talking about. They get stipends to help make up some of
that difference to help them get the certification courses that they need.

MR. KOJO NNAMDI: Can we talk a little bit also, Evelyn Dandy, about some of the ways states and local
districts are attempting to retain the older, more experienced teachers that they already have? Anyone can
jump in on this.

EVELYN DANDY: Well, for instance, Georgia has made it possible for those who are retired—retired teachers
to come back and teach. That's one way to find people who will fill those classrooms, to pay retired teachers
something like $125 a day to come back and teach. They're also offering classes, given by teachers who have
taught for a certain number of years, for new teachers, so that they will mentor new teachers thus improve
their own skills and encourage others to remain in the teaching field.

MR. KOJO NNAMDI: How about raising teacher salaries, improving teacher benefits and working conditions?
Any of that going on at all, Toni Clewell?

TONI CLEWELL: Yes. There certainly is—there have been some, actually some school districts have actually
offered to pay teachers' down payment on their houses. This is in selected areas like in math and science
where there are really dire shortages and it's very hard to get people. But there have been efforts on the part
of school districts to provide some incentives for teachers to sign on.

MR. KOJO NNAMDI: Any indication of whether these efforts are working?

TONI CLEWELL: There really haven't been studies that have followed this through. A lot of times—and that's
my pet peeve with these strategies and approaches—there's very little to document how effective they are.

JUDY SUTTON: I would like to say that Troops to Teachers does offer a $10,000 stipend to military personnel
who will go into these underserved areas. They do have to agree to serve, to teach for three years in those
areas, but that also helps with that salary problem.

MR. KOJO NNAMDI: Indeed, I've just been reading an article that says that Congressman Tom Petri of
Wisconsin, a Republican, has in Congress an education bill that would ease the national teacher shortage by
helping thousands of retiring soldiers to trade their uniforms and rations for books and apples, so that is likely
to help the kind of program that you're sponsoring with Troops to Teachers, Judy Sutton.

JUDY SUTTON: Yes, it's wonderful. It's $18 million, and originally when this program started up in 1994,
there were 13,000 participants and funding ran out. The president has just signed the bill last week, and it
will give $3,000 to military personnel who need to get the credentials to go into teaching to recently separated
troops, and then it will give $10,000 bonuses for those agreeing to teach in certain areas—the rural, the
urban areas that need schools, and also in the subject areas. There's tremendous shortages as I'm sure you
know in math and science and certain foreign languages. So that now that this bill has been signed, we're
hoping this will provide a great impetus for recruitment and to get teachers out there.

MR. KOJO NNAMDI: I should tell our listeners that you, too, can join this conversation about looking for
teachers in nontraditional places by calling 1-800-433-8850 or by e-mailing us at pi@wamu.org.

Evelyn Dandy, can you talk a little bit about the Pathways to Teaching Careers Program, how it was started,
what it attempts to do?

EVELYN DANDY: Yes, indeed. The Pathways Program purports to increase the teaching field—the number of
teachers—by growing our own. We choose paraprofessionals—substitute teachers, secretaries, bus
drivers—noncertified school district personnel who have already been to the mountaintop. They have no
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disillusions about teaching. They understand what education is all about. They have roots in the community.
They've seen children at their worst and to most of them, to receive a teaching salary would be a raise in
pay. And so we're purporting to grow our own and we have a very high—in Chatham County, we have a 92
percent retention rate of teachers because we have chosen those individuals who are paraprofessionals and
substitute teachers.

MR. KOJO NNAMDI: Because they are paraprofessionals, is that what makes them good candidates to be
teachers because as you characterize it, they have already been to the mountaintop and know that the
promised land sometimes breaks a few promises?

EVELYN DANDY: I think that helps them, but they also have a dedication to teaching. They, as I said before,
they know what teaching is about because they've experienced themselves the opportunity to teach and a lot
of them are already teaching. They have family members who are teaching. They know the children. They
know the parents of the children and so they come into the schools with sort of background that they really
know what's going on already, and so all they need is the educational preparation and the support, which the
Pathways Program offers them. We give them 80 percent scholarships. We buy their books, and we give
them the kind of support that they need. For instance, if they've been out of school for a while we give them
tutors, we help them with papers. We help them in a variety of ways to support their families as they are
going to school, and we just give them the kind of support that they need in order to probably realize the
dream that they've had for many years. The cost of schooling is escalating, as you know. Cost of books is
really high, and so many of them have not been able to go back to school because they do not have the
finances to do so.

MR. KOJO NNAMDI: Toni Clewell.

TONI CLEWELL: I just wanted to add that my pet peeve about no documentation, well, we do have
documentation for Pathways, and it looks like those strategies that Evelyn Dandy is talking about have really
paid off. For example, Pathways enrolled 18 percent more nontraditionals than they've actually targeted, and
so that shows that they're out there and they want to become teachers and they can become teachers and
are good teachers. Seventy-five percent of Pathways participants completed their certification requirement
and that's compared to 60 percent nationally of the national traditional teachers.

MR. KOJO NNAMDI: So something is working.

TONI CLEWELL: Yes. Also, 84 percent of the people who went through this program went into high-need,
targeted schools. We also track them over a three-year period to see whether they stayed in teaching
because not only do you want to get them into teaching but you want them to stay there in these high-need
schools. We found that 81 percent of the people who went through the program and went into the high-need
areas stayed in teaching for three years and that's compared to 71 percent of the national sample of
traditional teachers, of new teachers.

Lastly, ratings by their principals and supervisors and also independent evaluators show that they are better
teachers and are considered more effective in teaching than their peers in their schools.

MR. KOJO NNAMDI: Toni Clewell is principal research associate in the Education Policy Center at the Urban
Institute, and she was just talking about the Pathways to Teaching Program, meaning that Evelyn Dandy did
not have to blow her own horn, so to speak. Evelyn Dandy is director of the Pathways to Teaching Program at
Armstrong Atlantic State University. She joins us from the studios of Adventure Radio Group in Savannah,
Georgia.

Joining us by phone is Judy Sutton, program advisor and coordinator for Old Dominion University's Troops to
Teachers Program at Quantico. You, too, can join the conversation at 1-800-433-8850 or e-mail us at 
pi@wamu.org. We'll be right back.

(Musical and commercial breaks.)

MR. KOJO NNAMDI: It's a part of our ongoing series with the Urban Institute here on Public Interest. This
edition of Public Interest we're discussing nontraditional sources for providing public school teachers, and in
that context let's talk a little bit more about the Troops to Teachers Program at Quantico with Judy Sutton,
program advisor and coordinator for that program.

What kind of success are you seeing in that program, Judy Sutton?

JUDY SUTTON: I think that the success is very similar to what Toni and Evelyn have been talking about.
These are people—military that are going into a second career. This is a career that they have been perhaps
thinking about and they're looking for something that they feel they will enjoy, that they want to go into. So
they're very committed, and I think that commitment makes a very good teacher.

They also have some of the background that we've been talking about. These are people that have been
leaders. They're very experienced, they're often world-traveled. They're well versed in their fields, which may
require a lot of math, science, computers, engineering, depending what they've been doing in the military.
They have a wonderful presence about them and that combined with our commitment to teaching makes the
retention very high. We have found in our program that retention after five years exceeds 80 percent and, in
fact, when people do leave the profession, their new profession, it's due to retirement, not to attrition. And so
we feel that Troops to Teachers has been effective in getting teachers into the classroom and with this new
funding will be extremely effective in getting these very fine candidates, these very fine participants, into the
classroom.
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MR. KOJO NNAMDI: Judy, what kind of support do you provide to your program participants?

JUDY SUTTON: Everything possible from basic academic advising to placement. Troops to Teachers itself has
a wonderful placement service for both the school districts and the participants. They may both go to a Web
site to search for job openings or to post vacancies. Here at Quantico, we run a teacher certification program
at the master's level and they have—well, I am the advisor and I am always here for them. They have
individual time with me. We offer the classes, traditional teaching rate here on the base so it is very
convenient for people in the area and our faculty are marvelous. We coordinate with the school districts. We
have top-notch teachers, top-notch principals, directors of personnel. These are people who love teaching
enough to come here in the evenings and teach others to be teachers.

MR. KOJO NNAMDI: Toni Clewell, minorities make up one-fifth of the student population, but only one-tenth
of all public school teachers. Male teachers also seem to be in short supply in our public schools. Are there
special efforts that can be made to recruit and retain individuals who fall into one or other of these groups?

TONI CLEWELL: Absolutely. Pathways certainly has made those efforts. Pathways Program has
recruited—about 70 percent of Pathways recruits have been minorities. They haven't done as good a job on
males. I think that 26 percent of teachers are males altogether, and I think for Pathways it's like 33 percent,
but for minorities, they've done a really good job. They—one of the ways that they've increased the number
of minorities has been through recruiting paraprofessionals. A large proportion of the paraprofessionals are
minority and that's where that pool is a rich source of diversity.

MR. KOJO NNAMDI: Evelyn Dandy, is it more difficult to recruit males?

EVELYN DANDY: Definitely more difficult because of the low salary range for teachers, but we've been able
to recruit and graduate and certify 18 minority males in our program, and for some of them, they represent
the only males in the whole school that they're in. I might also say that we forge a close connection between
the public schools and the universities and so when our scholars graduate, they have an exact placement. We
know exactly where they're going to be and we're also able to mentor them and I think that allows for the
high retention rate that we have and statistically, we are able to replicate our program. We've received a
grant from the United States government to replicate our program in three rural counties that are in similar
need of teachers, especially minorities.

Now, of course, our Pathways Program is primarily minorities at Armstrong Atlantic State University. Although
the college is 80 percent nonwhite, our program is 98 percent African American, and so we've been able to
bring those individuals in and graduate them from the institution with grade point averages that exceed the
average college student who graduates from Armstrong.

MR. KOJO NNAMDI: Okay. Let's go to the telephones and start with Annie in Cleveland, Ohio. Annie, you're
on the air. Go ahead, please.

CALLER: Good afternoon, all. I'm a retired teacher, five years now, and several of my friends and I here in
Cleveland anyway would like to work part-time, but such positions aren't available in our area and it seems to
me that's an awfully under-utilized source. We'd like to work, but we're not willing to do it full-time any more.

MR. KOJO NNAMDI: Any solutions to that dilemma?

EVELYN DANDY: Well, the state of Georgia has provided a solution by, as I said earlier, hiring retirees. The
governor has changed the retirement law and allowed our retirees to come back and work half-time and
part-time. Many times they do teacher-reduce load, where they would teach for a portion of the day and not
the entire day and they are truly loving it.

CALLER: Sounds marvelous. I wish they were that advanced here in my town because—like the groups of six
or so of us who play bridge a lot and do other retirement-type things would really like to get back to work,
but we just can't stand the full day any longer.

EVELYN DANDY: We also have a program, oops, I'm sorry—

MR. KOJO NNAMDI: No, go ahead, please.

EVELYN DANDY: We also have a program in Georgia called the Georgia Teacher Alternative Preparation
Program that brings in retired teachers as mentors for new teachers, and our mentors are having a wonderful
time. They indeed are retirees and they can go back into the schools and help these new teachers negotiate
the school, help them get through the morass of the politics in the schools, help them advocate for
themselves.

MR. KOJO NNAMDI: Annie, maybe it's time to call up the Cleveland Board of Education.

CALLER: I will call them again. (Laughter.) Thank you.

MR. KOJO NNAMDI: Again. Annie, thank you very much for your call. On now to Barry in Beach Orchard,
Missouri. Barry, you're on the air. Go ahead, please.

CALLER: Well, good afternoon. I listen to your show. This is a topic of great interest to me. I'm a former
teacher myself and the husband of a teacher who has just gone through an alternative certification program.
I think one of the biggest problems that education currently faces is that many alternative certification
programsare set up to be such a roadblock that potential teachers fall out before they ever get through the
process.



MR. KOJO NNAMDI: Alternative certification programs. Care to comment on that, either Judy or Evelyn?

EVELYN DANDY: Oh, there are a morass of problems. In some states, there are a variety of organizations
that require certain—have certain requirements for certification and they conflict with one another. And so
that is a problem, and I think it is keeping people and it's discouraging people from going into teacher
education.

CALLER: Well, I can certainly tell you that in the case of my wife when she went through, even though she
had 25 years of experience in the field that she's teaching and a master's degree, that still the requirements
required her to attend classes three and four days a week at a university that was two hours away one way
and even scheduled classes—the program was offered to people who can finish their certification while they're
teaching—but then they would offer classes that would meet at one in the afternoon on a weekday.

MR. KOJO NNAMDI: (Chuckles.)

JUDY SUTTON: We find that universities can have contracts with some of the school districts and offer the
classes right at the schools, and Old Dominion University has found that that, as a field-based program, has
been helpful to the people who need to certify. There's also a program called Career Switchers, and that is
given during the summer for four weeks and for people that have a good, strong background in what they're
going to be teaching, it gives them the courses they need to certify and then hopefully to be hired in the fall,
and then they are mentored very strongly for that first year.

MR. KOJO NNAMDI: Thank you very much for your call, Barry. Good luck to your wife.

CALLER: All right. Thank you.

MR. KOJO NNAMDI: We were talking about alternative certification for a while there. Should nontraditional
recruitment programs be viewed as an alternative certification process or just an alternate route to teacher
preparation and certification?

TONI CLEWELL: Well, nontraditional programs, or at least when we're talking about Pathways, it is not an
alternative certification program but it is an alternate route to teaching because an alternative certification
kind of takes a short cut to teaching. If you're in Pathways, you actually have to fulfill all the requirements
that a regular teacher would and take all the courses. What you do get is the support to do it.

MR. KOJO NNAMDI: Toni Clewell—

EVELYN DANDY: And if I may

MR. KOJO NNAMDI: I'm sorry, I was just—go ahead.

EVELYN DANDY: We're also able to allow for flexible scheduling and that makes a big difference when we
can offer classes. For instance, we offered them all day on Friday and we're able to replace our
paraprofessionals with third- and fourth-year teacher education majors and so our people were off during that
one day a week when they could take their studies on that day. We've also offered weekend and evening
classes.

MR. KOJO NNAMDI: We should of course mention that the Pathways to Progress Teachers Program is
funded by the Wallace Reader's Digest Fund, and it is often referred to as the Wallace Pathways Program. Is
that correct, Evelyn?

EVELYN DANDY: That's correct. Well, Dewitt Wallace Reader's Digest. When we first entered the program
there was a different name, and so we used that initial name that we started with and that was Dewitt
Wallace Reader's Digest Fund.

MR. KOJO NNAMDI: On to Janie in Searcy, Arkansas. Janie, your turn.

CALLER: Hello?

MR. KOJO NNAMDI: Hi, Janie, you're on the air.

CALLER: Yes. My husband is about to graduate with his bachelor's in ministry this May and he is wanting to
go on and certify in math 7-12, so that he could preach on the weekends and then of course teach throughout
the week. One of the problems that we're running into with that, though, is the financial means. We've been
in school already, you know, four or five years. We've had two children in the process and I am wondering if
this Pathways Program would be a good way for him to go if that could help him out. In addition to that, I am
a housewife and have some college credits and would like to go back to school, but the financial means is,
you know, is one of the things that's getting in our way, and I would like to go into elementary education. I'm
just wondering if the ladies could give me a little bit more information about their programs or any other
programs out there.

MR. KOJO NNAMDI: Evelyn?

EVELYN DANDY: Well, the Pathways Program at Armstrong provides an 80 percent scholarship and we
purchase books for our students and that is one of the most difficult problems for people who are trying to go
back to school; that financial support.

MR. KOJO NNAMDI: Judy—

EVELYN DANDY: There are also—



MR. KOJO NNAMDI: Go ahead, Evelyn.

EVELYN DANDY: I'm sorry. There are also, you know, loans through financial aid that may be taken, but of
course Pathways does not advocate that. You know, we've been able to subsidize loans, 80 percent tuitions.
Actually, not loans, but 80 percent tuition.

MR. KOJO NNAMDI: Janie, does that answer your questions?

CALLER: Well, is Pathways available? I mean, I'm here in Searcy, Arkansas. Is that available throughout the
U.S. or is that just there in Georgia?

EVELYN DANDY: Well there are 42 programs around the country, but unfortunately, there's not one in
Arkansas, sorry. But if your husband, for example, is able to teach math, he really should be able to get some
kind of support because math teachers are really—school districts really need math teachers.

CALLER: Well, that's what we had been told. We've been told that all he has to do is get his math degree and
people would be knocking on his door, you know, saying come on, we need you, and so I was just wondering
if there is, you know, anything else that could help us out, but maybe we'll keep looking.

EVELYN DANDY: Well, good luck.

CALLER: Thank you.

MR. KOJO NNAMDI: Indeed, Janie, and thank you very much for your call. This is Public Interest. I'm Kojo
Nnamdi.

Evelyn Dandy of the Pathways to Teaching Program, you talked about how the fact that the people who have
been around teaching before, the people who have been to the mountaintop, are able to do this a lot better,
but is that why and how the program got started back in 1992?

EVELYN DANDY: I think the program got started because Dewitt Wallace early on realized the need—that
there was going to be a need for teachers. They had done a lot of research, along with the Ford Foundation,
and investigated the need for teachers around the country and they wanted to provide—and they also saw
the need for minority teachers—and so they wanted to provide a different pathway that these individuals
could go into the field.

MR. KOJO NNAMDI: Evelyn, thank you very much for joining us.

EVELYN DANDY: Thank you very much.

MR. KOJO NNAMDI: Evelyn Dandy is the director of the Pathways to Teaching Program, Armstrong Atlantic
State University.

Joining us now by telephone is Michael Genzuk, he is principal investigator of the Latino Teacher Project at
the University of Southern California. He's also director for the Center for Multilingual Multicultural Research
at the University of Southern California, USC. Michael Genzuk, welcome.

MICHAEL MICHAEL GENZUK: Thank you. Glad to be here.

MR. KOJO NNAMDI: Could you tell us how long the Latino Teacher Project has been in operation? How did it
get started?

MICHAEL GENZUK: Well, the Latino Teacher Project started as far back as 1992, and as your previous guest
had mentioned, we were one of the Ford Foundation projects. The Ford Foundation recognized the need for
not only the chronic shortage of teachers in the United States, but the woeful underrepresentation of minority
teachers in the profession. So what they did, they started a number of projects nationally. Actually, they
started with eight. The majority were located in the north and southeast sections of the United States and
focused primarily on African-American teachers. There was one that was focused on the Navajo Nation, which
actually spanned four different states, and we were the sole Latino project in Los Angeles for obvious
demographic reasons: it's the heart of the Latino community in the United States.

MR. KOJO NNAMDI: Tell us a little bit about some of the barriers to recruitment that you find with the
Latino population in Los Angeles.

MICHAEL GENZUK: Well, it's an interesting study. We've done quite a bit of research certainly at the outset
of when we decided to architect our program, and we found that the number one barrier after surveying
thousands of people was the financial barriers. We looked primarily at bilingual, Latino para-educators, or
paraprofessionals if you will, and we found that overwhelmingly the number one barrier to these folks even
deciding to become a teacher were the financial barriers. In most cases, they were the first person coming
into the—not only into teaching, but they were the first person in their family ever to attend higher education,
and in many cases it was the decision of "do we spend money on higher education, or do we put food on our
table and pay our rent?" So the financial barriers were significant.

MR. KOJO NNAMDI: What factors can you use in judging whether or not the Latino Teacher Project is
successful?

MICHAEL GENZUK: That's a good question. In this age when we're looking at accountability, and it seems to
be that it's being done only on standardized tests, it's very difficult to look at degrees of success or metrics of
success on those kinds of instruments. What we've been able to do is to get data from other sources. I'll give
you an example. One of the chronic problems with teacher education in the United States is the woeful



dropout rate of new teachers. In the first five years, conservatively there are estimates that five out of every
ten teachers will leave the profession. In the Latino Teacher Project, which has been in existence almost ten
years now, over the ten-year span we have lost less than a dozen people over that time from the program,
and the graduates we have, as far as I know, no one has left the field of teaching. So what we've done is
we've counteracted the national trends. That is one indicator of success.

Another which I find very interesting is interviews that we've done with principals that have hired the
graduates of our program, and in California it's required that they do an evaluation of first-year teachers. It's
called the Stull Evaluation. Every year that we've been in existence, our graduates have come out at the top
of the list on those Stull Evaluation of first-year teachers, so we feel we must be doing something right.

MR. KOJO NNAMDI: Michael Genzuk is principal investigator for the Latino Teacher Project at the University
of Southern California. Also with us is Toni Clewell, principal research associate in the Education Policy Center
at the Urban Institute. Judy Sutton, program advisor and coordinator for Old Dominion University's Troops to
Teacher program at Quantico.

We're going to take a short break. When we come back, your telephone calls and e-mails in addition to our
guests. We'll be right back.

(Commercial and musical breaks.)

MR. KOJO NNAMDI: Welcome back. It's part of our ongoing series with the Urban Institute. On this edition
of Public Interest we're talking about finding teachers in nontraditional places. Let's go right back to the
telephones and start this time in Kansas City, Missouri, with Tracy. Tracy, you're on the air, go ahead, please.

CALLER: Hi. Can you hear me?

MR. KOJO NNAMDI: Yes.

CALLER: I'm a 43-year-old housewife and I've got two small children, you probably hear one right now.

MR. KOJO NNAMDI: Yep.

CALLER: I've got 45 hours towards a degree and I just found out that half of them will not apply to the
education field. I just recently changed what I'm going to do, so I thought about getting a degree in math
because that's what I want to go into, but then I'm told I have to take 30 more hours after I get my degree in
math. Is there any way around this? I can only take one or two classes at a time with the little ones and
money and all that, and I'm afraid I'm just going to get so old it's going to be ridiculous.

MR. KOJO NNAMDI: Toni Clewell, what we're hearing here is somebody who wants to teach, wants to teach
a subject that is in great demand, but finding that there's so much other stuff you have to do that it's
becoming difficult.

TONI CLEWELL: Well, sometimes alternative certification programs are a way out of that and so you should
actually check with your state to see whether there's anything out there that will allow you to, you know, to
just use your math degree with a few other courses. But I really think that there are—some of that stuff is
necessary especially if you're going to teach in elementary school. You really do need some of the childhood
development courses and other courses that will help you not just to convey your subject, but to work with
your students.

MR. KOJO NNAMDI: So Tracy, it's not just a matter of bureaucracy in a way it is part necessity; you may
have to be a little more patient.

CALLER: Well, I understand that. I've had so many kids and I've been actually teaching. I taught as an aide
for a while, so I feel that I have some experience and would like to get into it with a degree quicker, but I'll
check with the Department of Education. Maybe they've got some in the state, is that right?

MR. KOJO NNAMDI: In the state, yes. Tracy, thank you for checking with us.

CALLER: Thank you.

MR. KOJO NNAMDI: On to Dan in College Park, Maryland. Dan, you're on the air, go ahead please.

CALLER: Hi there, Kojo. Thank you for taking my call. I've got a question maybe perhaps for Toni about
teacher retention and infrastructure of the schools. You hear the various statistics about retention and why
teachers are staying and why they're not, but when you hear the actual stories—I have a friend who is
teaching in a D.C. general school and I hear the most absurd things about the bureaucracy and how
computers control everything and students are in classes that they've already taken. She just comes home so
mad and I'm wondering if there is a way to get at the infrastructure [to] make creative changes perhaps
instead of, you know, throwing money into different incentive programs. I'm wondering if—when was the last
time somebody just kind of dug their teeth in and looked at the whole system?

TONI CLEWELL: Well, actually, there's someone called Bob Ingersall, who has done a lot of research on this:
looking at infrastructure, change that's required to retain teachers. And you know, he maintains that we
wouldn't have this teacher shortage if we were able to increase the retention rates. So far, you know, we
don't know. We don't have the answer, but researchers are looking into it.

CALLER: Okay.

MR. KOJO NNAMDI: Thank you very much for your call, Dan.



CALLER: Sure. Thanks.

MR. KOJO NNAMDI: On to Jason in Washington, D.C. Jason, you're on the air, go ahead please.

CALLER: Hi, Kojo, I love your show.

MR. KOJO NNAMDI: Thank you.

CALLER: I just had a quick question. I know that I've heard you all discuss low teaching salaries, school
bureaucracy, and parental apathy as being some of the major obstacles to getting college grads to consider
careers in teaching. One thing I haven't heard discussed is the study of educational theory itself as being
pretty intellectually discouraging; pretty mind-numbing. I got a master's in education from SUNY-Plattsburgh,
and I find out it to be basically two years of just the most astonishingly mind-numbing dull Mickey Mouse
work I have ever experienced. I finished out the degree because I hate to start something I can't finish, but I
saw a lot of perfectly good people with their hearts in the right places drop out because they were just so
insulted by the entire experience that they bailed out and I just wonder what your guests might have to say
about that. I'll get off the line and listen to their responses.

MR. KOJO NNAMDI: Thank you very much for your call, Jason. Anybody done any studies at all on this, the
pedagogy if you will?

MICHAEL GENZUK: I'm not familiar with studies that have been done on it, but I've seen a number of reform
movements going on in teacher education, certainly within the state of California, to try to remedy this but at
the same time to change the way that we go about doing business so that the final outcome will be that the
students are doing better in the classrooms.

There's an approach going on now, it's called reflective teaching. Ken Zeichner at the University of Wisconsin,
other people here in the West, are looking at ways to help teachers to look at how they go about the process
of teaching and the teacher education program at the universities reflects that itself. I know here at USC,
we're doing a great deal of that. We're having people do much more clinical work, rather than sitting in
classrooms, but I must emphasize that that piece—connections to the literature, connections to the theory—is
a very critical piece because teachers need to know why they're doing as well as how to do it. If they don't
have that background, then the adjustments that they need to make on the fly, the fact that they're dealing
with so many different situations, comes into jeopardy and you can have real problems and they won't be
providing the kind of quality instruction that our students need in our classrooms.

MR. KOJO NNAMDI: Judy Sutton, do you find in the Troops to Teachers Program any of your candidates find
that the whole process is too mind-numbing for them?

JUDY SUTTON: Not at all because it is strictly a teacher preparation program at the master's level and then
are—they participate, they are in the classrooms and everything that they undertake has to do with being in
that classroom, working with those children, as well as working in the environment in the schools. So it's a
very active—far from a mind-numbing endeavor that they're going through and it's very, I think, intriguing to
them and they seem to enjoy it. They're very energized by it. They're getting the theory they need, but then
they're putting it right into practical application.

MR. KOJO NNAMDI: Onto Mohammed in Washington, D.C. Mohammed, you're on the air, go ahead please.
Hi, Mohammed? Mohammed does not seem to be there right now. That gives us the opportunity to go to
Grant in Little Rock, Arkansas. Grant, your turn.

CALLER: Hello, Kojo.

MR. KOJO NNAMDI: Hi, Grant.

CALLER: I have a question about professionals that want to get into the teaching field. I'm a middle-aged,
professional businessman. I do a lot of training for the business world and manufacturing, and I really enjoy
being in front of people teaching, and I have a background of being an instructor in the U.S. Navy years ago,
but I don't have college credentials to become a teacher. I was wondering if there's anything like the Soldiers
to Teachers Program that deals with professionals, kind of an accelerated course to become certified to be a
teacher?

MR. KOJO NNAMDI: Toni Clewell, do you know of any such?

TONI CLEWELL: I'm trying to think. There must be some. There are programs in different areas. For
example, Chicago has one. I think it's called Teachers for Chicago that works with professionals and actually
Pathways also includes some professionals, engineers and people like those, but they're certainly out there
and I would look for them.

JUDY SUTTON: Career Switchers in Virginia is a pathway for people. I would certainly recommend that
anyone contact their state Department of Education or go to that state department of education's Web site to
see what alternatives there are.

MR. KOJO NNAMDI: Thank you—

CALLER: Thank you very much.

MR. KOJO NNAMDI: Grant, thank you very much for your call. On to Rachel in Montgomery County,
Maryland. Rachel, you're on the air, go ahead please.



CALLER: Yes. I just had one statement and a question. The statement was on the state of education of
teachers which is currently in crisis. I'd like to say that while it's admirable to encourage teachers to have a
master's degree, in practice what is occurring is additional pressure is being placed upon our new teachers
who would benefit more from classroom behavioral management mentoring and strong support by
administration for their first three years of teaching instead of an emphasis on university-based higher
education to gain more skills in their subject area. I think that might be able to address keeping at least more
of our teachers who were very, very, you know, thrilled to start teaching, but lose their impetus by their third
or fourth or fifth year of teaching due to all the problems that go with managing the classroom.

Now, the question is on—for funding of student loan forgiveness, will it be expanded to all teachers who teach
in critical shortage areas, not just those that took out their loans after 1998?

MR. KOJO NNAMDI: Go ahead, Toni.

TONI CLEWELL: But I'd like to comment on your first observation. I totally agree with you that beginning
teachers need a lot of support and there is a big movement right now, it's called teacher induction, for
districts to provide mentorship and other opportunities for new teachers to get additional help, training, and
support. I'll leave the second question for someone else to answer.

MR. KOJO NNAMDI: Care to deal with that, Michael?

MICHAEL GENZUK: Okay. Could you repeat that second part of the question? I was thinking about the first
one. I know—and let me follow up with Toni's on the first part. In the state of California, it's required under
the new credentialing requirements that every teacher will indeed receive what's called bits of beginning
teacher support and assessment for the first two years of their teaching, and the university that helped
prepare those teachers are responsible for providing that, wherein the past once they left you, they were
basically left to fend for themselves. So I think that the powers that be recognize that these teachers need
support through their first years and they will be getting more and more of it. I forgot what the second half of
the question was.

CALLER: Yeah, the question was regarding funding of student loan forgiveness. Currently, any student loans
that were taken out after 1998 under the Direct Loans Program can be forgiven if you teach in a critical
shortage area or a high-needs school. However, loans taken out before that are not eligible. If we're looking
for more experienced people to be teachers, wouldn't it make sense to give loan forgiveness to those people?

MICHAEL GENZUK: It would make perfect sense. I think what you're dealing with is again the political
realities right now and I think—I do believe that there could be a movement towards that. I think that even
the current administration is receptive to getting more teachers into the teaching force and maybe the best
way to start would be to talk with your local legislators to try to get the federal government or the state
governments to start providing those kinds of loans. In California, we have a loan called an Apple Loan, which
indeed does provide those kinds of loans where if every year they teach they lose some of the money that
they've borrowed, but it doesn't cover near the number of people that it should.

MR. KOJO NNAMDI: Rachel, thank you very much for your call. This is Public Interest, I'm Kojo Nnamdi.

We've been talking about people who decide to become teachers after a career that didn't seem necessarily to
prepare them for that. What you have not heard is from any of those individuals themselves. James Gordon is
a cafeteria supervisor at Fort Wentworth Elementary School in Savannah, Georgia. Here is what he has to say
about participating in the Pathways to Teaching Careers Program.

JAMES GORDON: I don't know if my supervisors know about it, but I study all the time. I'm not just a
cafeteria manager anymore. I'm a Pathways scholar now, so I have to do more than just make sure food is
hot and food is good. I have to be an impact around the school. I have to touch lives around the whole
school. It's hard some days, but it just gives me confidence, especially after enough work all day long working
all day and my job runs real good, you know, my program is productive at work. When I come to class and
I'm productive in class, I could do anything. I feel like I could just jump up and down. I feel good about
myself.

MR. KOJO NNAMDI: Michael Genzuk, that raises the issue, however, of how participants afford to take
certification classes and student teach while often raising a family and paying the bills.

MICHAEL GENZUK: Difficult, difficult problem. It's the number one barrier that we had to overcome and
that's the reason we chose to go with the paraprofessional or para-educator pathway into teaching model. In
this way we were able to help them subsidize their schooling, not with 100 percent—I don't know anybody
that does that—but by putting them in classrooms for three hours a day where they were receiving pay for
that and then getting student teaching tacked on to that. They're getting a wonderful robust exposure to the
field, they were making a sufficient amount of money to help offset some of the other costs in their lives
besides their schooling, and then we were able through the Ford Foundation and later through the federal
Department of Education grants to help pay the majority of their schooling costs.

We found that after they enrolled in school and they were able to persist for a significant amount of time,
money became less of a barrier to their completion, although it never leaves the picture. Later on, it became
social situations or it became academic situations more predominately the factors than the financial, but the
financial never leaves us.

MR. KOJO NNAMDI: We got an e-mail from Mike who says, "Can you give us the Web addresses of some of
the programs that you and your guests are talking about?"



Judy Sutton, can we start with you? Is there a Web address that you can give?

JUDY SUTTON: Yes. I can give the Web address and I'd like to give an 800 number.

MR. KOJO NNAMDI: Okay.

JUDY SUTTON: This is for Troops to Teachers. 1-800-560-4317.

MR. KOJO NNAMDI: And the Web address?

JUDY SUTTON: And the Web address is www.voled.doded.mil/dantes or an easier address is www.odu.edu.

MR. KOJO NNAMDI: Quickly, Michael Genzuk, can you give yours?

MICHAEL GENZUK: Yes. I'm going to give a brief one. If they go to the Web site for the Center for
Multilingual Multicultural Research, they can find the link on the left-hand side of the page for the Latino
Teacher Project and other alternative teacher programs. The Web address is www.cmmr.org.

MR. KOJO NNAMDI: Michael Genzuk, Judy Sutton, Toni Clewell, thank you all for joining us.

JUDY SUTTON: Thank you.

TONI CLEWELL: Thank you.

MICHAEL GENZUK: You're welcome.

MR. KOJO NNAMDI: This has been Public Interest. I'm Kojo Nnamdi.

[END OF PROGRAM.]
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